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For additional information or to request a presentation regarding
Gila River Career pathways Contact:

Lana Chanda, Director
Employment & Training

P.O. Box 97
Sacaton, AZ 85L41

Phone:520.562.3388
Iext or Call: 480.620.7901

Fax:520.562.3590
E-Mail : lana.chanda@gric.nsn.us

gilariver.org
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CAREER	PATHWAYS:S:X	KEY	ELEMENTS
G:LA	RIVER:ND:AN	COMMUN:TY	STRATEG:ES	BASED	ON	THE	S:X	KEY
[LEMENTS	OF	CAREER	PATHWAYS

DEF:NIT]ON&FRAMEWORK

+Cqreer Pqthwdys Definition
The term "career pathway programs" means a clear sequence ofeducation coursework and/or
training credentials that include the following components.

Career Pothwoys:

Are aligned with the skill needs of industries important to the regional or state economies in
which they are located, and reflect the active engagement of employers in targeted industry
sectors regarding the skill requirements for employment or career progression in high
demand occupations.

lnclude the full range of secondary, adult education, and postsecondary education options,
including registered apprenticeship, with a non-duplicative progression of courses clearly
articulated from one level of instruction to the next, with opportunities to earn
postsecondary credits and lead to industry-recognized Iand/or] postsecondary credentials;

lnclude curriculum and instructional strategies that make work a central context for
learning (contextual learning) and help students attain work readiness skills;

lnclude, as appropriate for the individual, integrated education and training that combines
occupational skills training with adult education services, give credit for prior learning, and
adopt other strategies that accelerate the educational and career advancement of the
participant.

Lead to the attainment of an industry-recognized degree or credential, which may include
stackable credentials of value in the labor market and that articulate progressively to
higher-level credentials or degrees.

Help a worker enter or advance within a specific sector or occupational field, regardless of
their skills at the point of entry.

o lnclude academic and career counseling, wrap around support services particularly at points
of transition, and support the development of an individual career plan.
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Are organized to meet the particular needs of adults. including childcare, accommodating
work schedules with flexible and non-semester-based scheduling, alternative class times
and locations, and the innovative use of technology.
Have the goal of increasing an individual's educational and skills attainment and
employment outcomes.

Whot does q comprehensive coreer pathwoys system look like?

Tribal Team works collaboratively to develop a career pathways system at the local level must
facilitate and coordinate six Key Elements in order to implement a comprehensive career
pathways system. These elements often happen simultaneously, or are revisited as programs
are developed and your local, regional, and state systems evolve.

The following chart haghlights goals related to each of the six elements in a comprehensive
career pathways system.

Career Pathways:
Six Key Elements

1) Build Cross-
Agency Partnerships

6)Align Policies and
Programs

5) ldentify Fundirg
Needs/ Sources

2) tngage tmployers
& Conduct Gap

Analysis

3) Clarifo Roles and
Responsibilities

a) Design Programs
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GIIA R]VER IND]AN COMMUNITY:
o Core Team - Started with a small Core TEAM often with representation from Tribal

Education, WlA, TERO, Support Services Agencies, Tribal employers, Gila Pinal local One
Stop, and Community Colleges with WIA as the lead. This is the Team that would do all
the groundwork to get the Career Pathways System in place.

. Train the Team - Reviewed and studied all DOL training materials and attended the DOL
lnstitutes as a Core Team before inviting others to the table. Develop your Teams
capacity before involving anyone else from the Community.

. Resular Team Meetinss - Held regular monthly meetings to develop a strategy of how
and when we wanted to involve the Community.

o CommuniW Meetings -To get a picture of the Community's challenges and resources
and where we needed to focus, we held a series of Community meetings where we
would present the concepts of Career Pathways and asked for input. lnvitations would
be themed. One meeting we invited only employers and asked them to report on any
training they had in place, their employment needs, and the resources they had. The
next meeting was themed around support service agencies in the community, etc. once
these meetings were concluded, we not only received very valuable input, but also
added a few more partners to the core Team. Have one for participants as well and add
them to your team when you are ready.

o Resource Team - lt was our experience that everyone wanted to get involved but many
did not have the time to attend regular meetings, so to keep everyone engaged we
created a "Resource Team". This Team was convened when we needed to gain more
input and to report our progress.

. council Presentations - Present to council when you are ready to get their buy in. Make
sure you have done all your homework because this is real systemic change for Tribal
Communities. We presented to the Governo/s Administrative Team before presenting
to council. The council will be passing a Resolution when we have presented to the 7
Districts. lt will become a "way of doing business,, for our Community.. state Partners - Find out what your state is doing in the way of Career pathways so you
can see what resources they can bring to your initiative. Strengthen your initiative first

Element 1 - Develop Your Team and
ldentify Partners
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and have a clear sense of where you want to go. All States are in varying stages of
Career Pathways. After a year and a half of working within our own Community, we
recently joined a State group called "Friends of lndustry Sectors". As a result of reaching
out we were invited to attend a State lndustry Sector Academy where our lndustry
Sector Chairs will receive additional training for free and be able to connect our Tribal
employer sectors to the State's Sectors.

TIP: lt is critical when you develop your initial Team that you are choosing policy makers or
those that are as high up in management as you can. However it is even more important
that you choose champions, "doers", and those that are positive and have a passion for the
initiative. Don't sacrifice. Make sure you choose the right people. I can't emphasize this
enough ! One negative person can stop all progress.

TIP: Partner with your local One Stop. Our Tribe does not have all types of jobs to employ
our Community. We found this partnership valuable in knowing other local jobs that would
come available to employ our Community Members. We are now sharing this information
and will be doing work readiness together as a result of this partnership.

I

I BUrrD CROSS-AGENCy PARTNERSHtpS
Key cross-ogency portners ot the Tribol levels
ore engoged, ogree to o shored vision, ond goin

support from politicol leoders.

ln a comprehensive career pathways system, a
diverse group of representatives from Tribal agencies,
private and non-profit partners, and employers and
members of the business community collaborate to
design, craft, and implement a shared vision. Your
local tribol teom forms to design, pilot, launch, and
grow a local or regional career pathway system. Your
stote teom can support the Tribal team with
resources and connections to State employers and
workforce systems.

Recommended PartneB
Key agency partners at the fdbol level include:
- Workforce lnvestment
- Tribal Education and lohnson O'Malley
- Tribal Human Resources
- Alternative Schools and high schools
- Community College(s)
- Adult Basic Education providers
- Early Childhood and Head Start
- TANF providers and Human service agencies
- TERO

- Council and other elected official5
- Economic Development
- Community-based organizations
- Tribal Eusiness representative(s)
- American lndian Chamber of Commerce
- Other Tribes in your State

Key agency partners at the stote level include:
- State Workforce Agency and One Stops
- WorKorce lnvestment Boards

V??999000000● 6.み
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GIIA RIVER INDIAN COMMU'TITY
o Statistics - As we know statistics are not readily available in lndian Country. As a result

of our Community Meetings, it was easy for us to see which sectors we would develop
first based on the stated need of the Community's employers. We chose our Hosoitalitv
Sector because we learned from employers that they have a 52% turnover rate. A
Construction Sector was chosen because our Community was engaged in building 100
homes per year for Community Members. The Medical Sector was tarteted because we
are building a care facility and know that 395 jobs will be available in the next 3 years.
Finally the Government Sector was established because we have 2,000 plus employees
and we want to see advancement of our Community members from entry-level
positions to advanced positions. Another sector we want to develop is Small Business
because a number of our members have an increasing interest in developing their own
businesses.

o Surveys - Surveys can be developed using "survey monkey'' on line or ongoing surveys
can be developed with employers to gain information on a regular basis.

o TERO - may have data that you can use to determine need for lndustry Sector
development

o Amerlcan lndian Chamber Of Commerce - may be another agenry that may have data
on your Tribe.

o Marketint Materials: Create marketing materials with information about Career
Pathways, i.e. brochures, a power point, articles in the newspapers, and a published
schedule of presentations. Create your own logo and have shirts made or buttons to be
passed out at the presentations.

. Employer lnstitutes - An Employer lnstitute was developed to begin to engage more
employers in our Hospitality, Construction and Medical lndustry Sectors. Multiple
employers from these 3 sectors were brought together for an overall training in Career
Pathways. One of our guest speakers was from a local county employer automotive
lndustry Sector (East Valley lnstitute ofTechnology -EVIT,) that spoke about the benefits
of being part of an lndustry Sector Team. After the training we convened them by Sector
into 3 separate groups that met to discuss their common needs and goals. This was a
huge success! We will continue these lnstitutes to develop powerful sectors.

. lndustry Sector Teams- The creation of lndustry Sector Teams is very powerful. Our
hospitality industry sector is composed of, a resort, a golf course, the casinos, a themed

Element 2 - ldentify lndustry Sectors
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western venue, a racing strip and an equestrian center. Many of our lndustry Sectors
Teams were surprised to know that what they were developing, another "like" industry
already had something in place. Therefore the sharing has begun to take place. We want
them also to be discussing ways to streamline applicants getting into their "industry" by
only having one place to apply. This would mean they would apply to the industry sector
and then have their application forwarded on to the appropriate business, i.e.
hospitality.

o Career Pathwavs Councils/Boards - All lndustry Sector Chairs will sit on a Career
Pathways Council/Board that will be formalized by the Council. Other team members in
Education, Workforce, TERO, Council, Support Agencies, schools, and colleges will also
be represented. (See Career Pathways Advisory Board Attachment)

l!!- We found that employers, although fully engaged in the process had difficulty attending
meetings so we paired a Team Member with each lndustry Sector Chair to assist in the
coordination of meetings and to move things along. Also we started out with representation
from the Business Managers and learned that once the buy-in was achieved, it was hard for
them to attend regular meetings. lt was much easier to have their HR Representative or
Educational Trainers participate in regular meetings reporting back to their business managers.
Business Managers participate but need to attend to the "bottom line." Human Resources
Representatives/Education Trainers seem to be more appropriate to work regularly with
Community Colleges to create entry -level credentials and identify gaps in training.

ENGAGE EMPTOYERS & CONDUCT GAP ANATYSIS
Sectors ond industries ore selected ond employers ore engaged
in the development of coreer pothwoys.

A first step in developing a comprehensive career pathways
system involves conducting a labor market analysis and
assessing gaps and assets in order to identify the best sectors
around which to build career pathways. Based on this
analysis, team should target high-demand and growing local
industries and sectors, and seek to engage employers and
business groups that represent the chosen industries. The
Career Pathways Team should develop a marketing plan and
outreach strategy, as well as a long-term plan for supporting
and sustaining the engagement of employers.

Key Questions:
How will you determine labor
market trends, skill development
needs, and opportunities,
employer preferences, etc. ?

How will you select which
employers (or industry
representatives) to approach?
How will you "pitch" career
pathways to them?

How do you plan to work with
employers during the various
phases of the project (design,
launch, operation, evaluation?)

J??99900000● 轟 Aム



Gilo River lndion Community Coreer Pothways- April 2073
Poge l7

Gila River lndian Community
. Core Team - Our Core Team was established to do the main work to develop Career

Pathways with WIA as the lead or "convene/'. Regular meetings are held. We have only
3 members that are responsible to so presentations to make sure our message is

consistent. Education, TERO and WIA are responsible for creating the "3 entry point
system". Each lndustry Sector has a Team Member assigned to it. lndustry Sectors have
been given the tool to use to develop their sectors. Every one reports back at a monthly
Career Pathways Meeting. Other assignments are made as the need arises.

o Work Groups - We have established and are better defined in this document under
"Gila River Work Groups". You will see a list of their recommended partners and
responsibilities.

o MOUs -MOUs will be signed over the next year as we have finally developed our system
and have more of a direction for program design.

TIP : Even though we are from Tribal Communities and it is expected by our leaders to work
together, it is important to formalize the relationship in the Career Pathways System. lt is too
easy for members to get sidetracked by day to day activities and give reason why assignments
were not completed. lt needs to become part ofourjob duties to support and continue to
develop the System. Formalize with MOUS and also encourage Tribal Leadership to formalize an
Advisory Board or Council to continue the work for sustainability.

I

ICLARIFY ROTES & RESPONS!BILITIES
Roles ond responsibilities ore cleorly defined and formolized.

Once partners are engaged, the Career Pathways Team should define and formalize roles and
responsibilities, usinB written memoranda of understanding. A leadership or steering
committee should guide the process of developing the career pathways system. The following
chart outlines some of the common roles and responsibilities of key partners.

Element 3 - ldentify Roles and
Responsibilities
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Workforce l,rbor Market Informadon
Employer EngEgernem
Re6uitment and Referrals
support sewlces
Skills Assessments
.lob Search Asgstance
Job Placement S€rvic€s

Educauon Program Design
Curtic1rlum Devel,opment
'Chunkjng" andl'Modulartzing"
Unkage bctween o€dit and non-credlt
Ardculiation agre€ments to prornote portabillty
Support S€rvices
Financiat Aid

Economla
DGvalopmant Laboa Market Informauon

Employer ErEagement
Human
s€a?lcas Referrals and Recruitrnent

Suppordve -rvices
Employer Engagernent

CBO. Referrals and Recrultment
Employer Engagernent
Support Services

Employers Curriculum Dev€lopment
TrairErs/ Faculty
Employmeovlntemships

GIIA RIVER INDIAN COMMUNITY
. We have developed 3 oolnts of entry system, one in the Employment and Training

Department, one in the high schools, and one in Tribal Scholarships Office in the
Education Department. (See Overview of System attachment.)

. The three points of entry will offer the same initial assessment and a career or an
academic plan. (See System Flow of Services attachment)

o New high school credited electives will be created by employers and Community
Colleges to give students dual credit.

. Employers will be creating entry level credentialed training for each ofthe lndustry
Sectors.

o Employer programs will include internshios; iob shadowinp oroerams. work based
learninq. mentoring prosrams, development of career ladders for entry level and
current workers leading to advancement and more professional positions.

r Community pOects will be developed for both youth and adults to connect more with
the Community.

. "PgltrlyiE_l-torne_Progle!0" will be developed for Boarding School youth and those
being served by the lndian Centers in the metro areas.

o Skilled members of the Community will be made adjunct teachers certified by
Community Colleges to deliver credentialed curriculum thereby creating necessary role
models within the Community.

. A trackins svstem will be created by our Tribal Management lnformation Systems (MlS)
Department. Participants will be entered into the system at all three entry points. As

Element 4 - Design Programs

Vマ ?999000000み あ A
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people transition in and out of the system we will always be able to find them in the
system to make their re-entry easier.

o Our elementary schools have expressed an interest in getting involved and may be
offering career development programs as part of their curriculum.

DESiCN	PROGRAMS
Career	ραめwαソρrograms	ρroν′de	ocたσ′se9υence	oredυcα t′ο″cOυ

`eS	
αЛd	credを nt′αlsめα:

meerめ es々〃′needs	of力′gカーdemαnd	rndυ strres

ln a comprehensive Career Pathways system,
programs are designed to provide a clear sequence
of education courses and credentials that prepare
individuals, regardless of their skill level at the
point of entry, for postsecondary education or
training and employment. As addressed in
element two, programs should be designed
around high demand Tribal industries and support
career ladders that pay family-sustain ing wages.
Programs should support a full range of education
options leading to credentials, and be supported
by state legislation and administrative policies to
support sustainability.

Key Questions:
How willyou design progroms thot:
E lncorporate and align secondary and

post-secondary education elements?
D lntegrate and contextualize adult basic

education and occupational skills
training programs?

E Chunk curricula into shorter programs
of study?

E Meet the need for flexible training and
education options?

E lnclude academic and CTE content in a
coordinated, non-duplicative
progression of courses?

E lntegrate wrap-around services into
program delivery?

fl Lead to an industry-recognized
credential or certificate at the
postsecondary level, or an associate or
baccalaureate degree?
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G1I3 RIVER INDIAN COMMUNTTY
. We will be seeking Grants and Foundation money to assist us in developing the system

fu rther.
o When Council passes a Resolution there will be additional Tribal funding available for

the system.
By sharing resources funding will go further with the expectation that there will be cost
savings to Department s and individual programs
By partnering with the State and other Career Pathways initiatives throughout the State,
we will save additional costs.

r We have future plans on applying for the 2013 Tribal Voc Rehab Grant so that we can
increase our awareness on how to serve individuals with disabilities.

r With the successful receipt of the Workforce lnnovations Fund, we have hired 6 staff to
assist us in developing the model.

I IDENTIFY FUNDTNG NEEDS/SOURCES

Necessary resources ore roised ond/or leveroged to develop ond implement coreer pothwoy
progroms,

A primary function of the career pathways team involves
identifying resources necessary to operate career
pathway programs and core components of the system,
including: program development, professional
development, operating costs, and supportive services.
Tribal Partners will work together to raise and leverage
funding from Tribal, federal, state, local, and foundation
sources.

Key Questions:
What ore your funding needs?
J Curriculumdevelopment
E Professionaldevelopment
Q Operating costs
E Supportive services

What funding sources hove you explored?
tl wtA Titles 166, t, , and tv
EI Wagner-Peyser Act funds
E Carl Perkins Act funds
El TANF funds
0 Tribal Funding
El State funding
El Private foundations

Element	5-ldentify	Funding
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GIIA RIVER INDIAN COMMUilTTY
o Currently we are aligning our services with Tribal Education as we develop the system to

refer College Students to the Employment and Training Department for lnternships and
job development. We will be holding joint Orientations and assessments.

. Employers are looking at their systems to see how to streamline their lndustry Sectors
training and application process.

r The Government Sector has made a WIA Policy to hire WIA participants who are on a
WEX without the selection process. An employer only needs to write a memo to do a

direct hire.
. we are looking at changing our Job descriptions to include a qualification for "Career

Pathways lnterns". This will assist our College interns who may not have the years of
experience but do have the credentials an opportunity to become employed in the
Community, thereby keeping our educated Community Members within our
Community.

r Hiring Policies are being looked at to address HR hiring offenders, Veterans, and
individuals with disabilities.

r Other policies will be defined as we go.

I

ALIGN POtICIES & PROGRAMS

Tri bo I o d m i ni strotive pol i ci e s p rom ote ca ree r
pothwoys d evel o p m e nt a nd i m ple m e ntoti on.

Tribal partners identify key policy and program
changes and actions necessary to implement the goals
and vision of the career pathways initiative. Partners
actively coordinate efforts across the Community and
establish formal procedures to institutionalize system
change. Agencies and programs collaborate to
provide professional development across
organizations and systems. Measures are used to assess
and determine system change and performance (including
policy changes for system-wide change).

Key Questions:
How con policymokers support d cootdinoted,
system opprooch to odult education ond
troining?
B How are career technical and academic

programs linked (or not) at the
communitv college and how can the
linkages be strengthened?
Do your Tribal Departments and local
One Stop and TANF service providers
coordinate with one another in service
provision? lf not, what needs to change?
What funds can be used to fund
curriculum and professional
development to support a career
pathways approach?

A How can state educational institutions
support the development of portable and
stackable credentials?

□

ロ

Element 6 - Align Policies and Programs
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Lasted below are some of the individual work groups that the Gila
River Career Pathways Team created and their associated tasks. Work
groups report progress to the career Pathways Team monthly.

INDUSTRY SECTOR WORK GROUPS:

OVERVIEWt Works with the Community Colleges in creating credentials and
coordinates all employer services

1. Construction Sector Chair: Robert Mawson, Manager, Department of Housing
Development, Team Member assisting: Andy Miritello Building Trades lnstructor

Suggested Representation

7 Districts Maintenance Departments

Contact lnfo

Oepartment of Environmental Quality

Contractors

Department of Community Housing

Department of Transportation

Tribal Projects

Department of Housing Development

Public	Works

Material Suppliers



2. Government Sector Chair - Kimberly Dutcher, Division Manager and Terilynne Kisto,
Actang Director of Human Resources, Team Member Assisting: Lana Chanda, E&T

Clla	Rlver′ ndl●●Co171111υ nity	cα reer	Pattways‐ スprl1	2013

Pσ ge	′13

Contact lnfoSugqested Representation

Council Member

Board Members

Division Managers

Youth Council

Department Directors

Public Safety

3. Hospitalitv Sector Chair: Niki Ramirez Human Resources Manager, Wild Horse Pass

Development Authority, Team Member assisting: Stephanie Sauceda, TERO Director

Suggested	Representation

Raw	Hide

Contact lnfo

Sheraton Resort and Spa

Ovations Food and Beverage

Aii	Spa

Equestrian Center
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Premium Outlet Mall

Whir:wind	Go:f	Course

Cultural Museum

Bondurant

Firebird lnternational Raceway

Gila River Casinos

4. Medical Sector Chair: Lorena Smith, Huhukam Hospital, Education Director, Team
Member Assisting: Melody Lewis, Pathways Coordinator

Suggested Representation

Huhukam Hospital

Contact lnfo

Care Center

lndian Health Service

Gila River Health Care

wellness Center

Dialysis Center

Medical Transport

一　

　

　

一

: 
-t 

: : ,* : j 
- 

: = .- - : a- : : l:a : = G- :: : J+ : : 
-r 

: : C-+ :: : -:!: 
: = G- : : '+ : : I:- = r .+ . -



6ild River lndion Community Coreer pothwoys- April 2073
Poge 175

5. Small Business Sector Chair: Michael Preston, Small Business Owners Chair, T€am
Member Asslsting: Chris Banham, Education

Suggested Representation

Thunder Woman Creations

Contact lnfo

Amil Pedro, Traditional Art

Traditional Dancers

Sharon's Catering

Cameron Rivers Construction

MTO Smoke Shop & cifts

Kowee Coffee

SuEgested lndustry Sector Tasks:

ldentify areas of similar training ldentify crossover skills for the industry

ldentify areas of shared resources ldentify where career ladders can be used

ldentify gaps in service/training Create visuals of industry career ladders

ldentify needed credentials Create a youth training comPonent

ldentify areas where services can be

streamlined for the job seeker
ldentify mentors

ldentify needed policy changes ldentify internship areas



ldentify current Universities and Colleges that
will be used to create credentials

Gilo River lndion Community Coreer pothwdys- April 2073
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ldentify soft skills needed for industry

ldentify current Trade Associations for the
lndustry

OVERVIEW: Develops participant service delivery system. Lana Chanda E&T, Lead

SuEqested Representation Contact lnfo

o Eduetion
o (E&T)
o VHM and lra H. Hayes Schools
o TERO
o Tribal MIS

Suggested Svstem Work Group Tasks:

Develop common application Develop System Manual

Develop MIS System Develop referral system

Align policies Develop broad Career Clusters

Develop Orientation for applicants Develop assessment for each entry point

Develop Career/Academic Plan ldentify cohorts of students

Develop Employer lnstitutes Community Presentations

_ fl : : € = : r:] : ' r:i :,- i:* : : *- r : {:= = - {= : : {+ = - = : : t= : = {= : : t:} = : €r : : {= : =
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EDuCAT10N	WORK	GROUP

OVERVIEW: Assess and develops the Educational System at Gila River

Team Member Leads: Mario Molina, Education Director and Chris Banham, Reservation
Eoarding Schools

Sugqested Representation

. Student Services
r EducationAdministration
o Boarding Schools
o School Board Coalition
o Education Standing Committee

Contact lnfo

Standardize school curriculum Develop a work group of school boards

ldentify College students for internships Assist in the development of on-line classes

Evaluate the need for GED in Community Ed ucation Code

Work with Boarding schools Look at E-cap

SUPPORT SERVICES WORK GROUP

OVERVIEW: Develops and streamlines the Community support services system

Team Member Leads: Melissa Madrid, Manager, Early Childhood and Elisia Manuel, WIA
Coordinator

Sugsested Representation

. Special Services
o Head Start

Contact lnfo
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(See key questions on page 9)

What Protrams currently exist? What programs would you like to create?
Workforce Workforce

Adult Basic Education Adult Basic Education

Community College Community College

High	Schools High	schOOls

Workforce Workforce

lndustry Sectors lndustry Sectors

lndustry Sectors lndustry Sectors

lndustry Sectors lndustry Sectors

Support Services Support Services

TERO TERO

Economic Development Economic Development

Other: Other:
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**See key Questions on pg #70

What Resources currently exist? VVhatis	the	need?

Workforce Workforce

Adult Basic Education Adult Basic Ed ucation

Community College Community College

High	schOOls High	schOOls

lndustry Sectors lndustry Sectors

lndustry Sectors lndustry Sectors

Support Services Support Services

TERO TERO

Economic Development Economic Development

Other: Other:

ELEMENT 5 * ldentify Funding/Resources
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For additional information or to request a presentation regarding
Gila River Career Pathways Initiative Contact:

Lana Chanda, Director
Employment & Training

P.O. Box 97
Sacaton, AZ 85t47

Phone:520.562.3388
Text or Call: 480.620'7901

Fax: 520.562.3590
E-Mail : lana.chanda@gric,nsn.us

g ila river. org



CAREER	PATHWAYS:	DEVELOP:NG	AN
INDUSTRY	SECttOR
GILA	R:V[R	IND:AN	COMMUN:TY	STRATEGIES

DEFINITION & FRAMEWORK

PREFACE:

What it means to develop an lndustry Sector

To create the vision of Career Pathways within a Tribal Community can be a detailed and

distinctive process. To ensure the needed support to fulfill the Career Pathways vision, it is

necessary to provide support and assistance to produce a high-functioning industry sector. The

support needed to facilitate the process of developing an industry sector begins with effectively

structuring the industry sector work groups. Proper structuring will establish clear roles and

responsibilities of each key role player involved in the Career Pathways System. When creating

a comprehensive model, it is the goal to make certain that the overall objective is manageable

by all involved, especially for the employers. The final objective is to empower the industry

sectors to act at their optimal capacity.

This toolkit is designed to assist a Tribal Government to identify and develop their industry

sectors. lt will guide a community to assess their existing employers both private-sector and

Sovernmental to create high functioning industry sectors. This toolkit will outline the journey

Gila River lndian Community experienced, including the opportunities and barriers that came

up as they began implementing Career Pathways within their community.
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G ENERAL IN D USTRY S ECTOR I NF ORMATION

+Fat rMlon wo* tot lndustry s€dor Deyelopnent

As explained in the Six Key Elements Toolkit, research was conducted to assess the industries

within the community. The core team conducted various forms of research to include: a)

community meetings, b) Tribal Council presentations, c) surveys, d) TERO data, e) American

lndian Chamber of Commerce, and f) Employer lnstitutes. When conducting research of the

industries, the Career Pathways team wanted to target high demand and growing industry

sectors. The Career Pathways team has accomplished some major milestones in their
pro8ression towards implementing the Career Pathways System. One crucial component

achieved was to gain Tribal Council support. This allowed the team to begin developing the five

identified industry sectors, 1) Construction, 2) Medical, 3) Hospitality, 4) Small Business, and 5)

Government. See attachments: Systems Overview, paSe 13 and Career Pathways

Sustainabillty, page 14.

+t ndu stry sedo r Deti nitio n

An industry sector is an identified cluster with "like" industries in a common area such as

hospitality, construction, medical, etc. that has been determined to be the following: 1) high-

demand in the labor market, 2) a growing sector and/or, 3) in need for skilled workers

+tndustry Sedor Wo* Group Definition

The employers identified within each lndustry Sector that will assist in developing a career

pathway for the identified sub-sectors

+l nd ustty Su b-SeAor Defl n iti on

Sub-sector occupations are within the broader lndustry Sector, for example: "culinary"

occupations would be a subsector ofthe broader Hospitality Sector and "welders" would be a

subsector ofthe broader Construction Sector. You can have many subsectors to each industry

sector.
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See Sub Sectors below:

cooks l, Line Cooks ll, Sous/Executive Chefs, postry cheJs, bokers, coterers, Food Sevice Directo\, etc.

+t nd ustry Sec,;o's Obie dives :

. Help understand and or8anize the local landscape of credentials in a way that simplifies

for the students, job seekers, employers, and frontline staff

o Work more closely with employers to understand their employment needs and ensure

they are being represented in the credentials generated through partnerships with local

colleges

o Assist in describing how to advance along a career pathways

o Show how "stackable" credentials will allow an individual to move from one job to
another through a visual roadmap to clarify how credentials "stack"

r Develop strategies to articulate workforce certificate and "for credit" coursework

o Aligned with Skill needs of employers located in the community

*υnder	eac力 οne	ortヵ e	sυOsectars	the″ wου″be se曖″ο′οcc″ραtl●

"57′
e	υnder	F00d	Servlce	yο υ	7n,9カ t力●t/e″rle

Ca reer Pathways

lndustry Sectors

H ospita lity Government
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+Syffi,fiprcach
Connects Job Trainin& Education, and Employment

l. tob TrulnlnolWorkfore: cowenes or coordhpta lhe system

2. Ec!@M, Wraters wtth lndufi in the cnotlon of ctedenttok

3. Emplovers: leod the work with Colleges in lndustty Sector Work Grcups ta credte th(

curriculum leading to industry specific credentials

+Key Steps ln Development

To ensure o monogeoble opprooch to developing on industry sector, the following steps hove
been creoted to ossist in developing ond designing effective career pothwdys through educotion
ond troining. ln oddition, this integroted opprooch will ensure that educotion ond training
progroms olign with the requirements of the growing industry sectors.

Step 7: tnitiote ond Prepore lndusw Se(,lp,r Wo* Gtoup

) Prepore ond Engoge Employers

o ldentify Roles & Responsibilities

Step 2: Assess lndufi Sedor

. Select on Approoch to Gothering lnformation

. Assess Existing Employment, Educotion & Training Oppottunities

Employment

Job Training Ed u cation
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Step 3: l&nw o Sub-Sedor

. lnterpret the lndustry Sectot's Needs

o ldentify, Sort, ond Clossfu Credentiols

Step 4: Develop ,mplementotlon Plon fur Sub Sedor

c Coreer Pathways Adion Plon

. Questions to Consider

The career pathways system is an emp!gw!-C!!!eo. system. Active employer involvement is

necessary from beginnint to end to guarantee effective career pathways collaboration. lt is

vital that employers understand the positive impact that career pathways can bringto their

departments or businesses.

Remember: the employers are at the fore front ofthe process by identifying the needs ofthe
industry; therefore supportive collaboration is necessary in the development of each lndustry

Sector. The following items are ideal functions of an employer representative of an industry

sector:

Leoderhip: Convene meetings and advise on issues affecting the industry

Progmm Developr?errt: Help define needed workforce skills, review curriculum when

established, provide opportunities for work experiences (internships, co-ops, shadowing) and

hire program participants

Advocaty: lnvest efforts among industry colleagues and governmental agencies, advocate for
policy change, represent a career pathways collaborative and pursue support among WlBs,

lndustry Groups, School Boards, Tribal Council, Community M€mbers, etc.

STEP	l::N:T:ATE	AN	D	PREPARE:NDUSTRY	SECTORヽ″ORK

GROUP



TASK 1: PREPARE AND ENGAGE
EMPTOYERS
Prepare work groups to begin developing

their industry sectors ond sub-sectors.

* lnvite industry sector employers

to the table to discuss the

common problems with

employment and training
.3. Provide a Pathways presentation

at the beginning of sector

development to inform employers

the goal and benefits of a Career

Pathways System

.3. Explain how all partners are

expected to work together
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Key Questions:

Keep in Mind:
Q What is the message you want to convey to

employers?
0 What is the strategy to reach out to employers?

Who is the messenger?

How will you engoge employers:
E How do you talk about Career Pathways to

employers and what points are important for
them to hear?g Describe the opportunities for employers to tell
you their needs.

tl How will employer needs drive the kinds of
partnerships you seek with employers and other
partner programs?

0 How do you keep employers at the table once they
are engaged?

. Frequency and means of
communication

. Reasons for Communication

. opportunities for employer feedback

lrlsr zr IDENTIFy RoLEs & REspoNstBLtnEs
I

lndustries ore selected ond employes ore engoged in the development of coreer pothwoys.

Establish clear and definite roles and responsibilities for the key stakeholders identified in the
comprehensive Career Pathways Model. This will increase the communication and produce
efficient development of each industry sector.
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3erow	σre	exαmρles	ort力C	κey	P′αyersめσt	were“tab施力ed	byt力eCね R′Ver′″″αn	Commυ
"′
″

Career	Pa働
“

yS	Teα

“

CORE	TEAM	MEMBERS
Conduct Community Analysis, ldentify
initial group of employers for lndustry
Sectors, Assist and Ensure lndustry Sector
Development, ldentify Key Stakeholders
in Education and Workforce

EMPLOYMENT&TRAINING

O		Department	DireCtor

:NDUttRY	SECrOR	WORK	GROUP

Grant Administration Responsibilities

ldentify additional employers within the
community, work to develop the industry
sector and identify PathwaYs for
identified subsectors

Coordinate the efforts of the employers
to ensure, facilitate, implement a career
Pathways System

Assumes the duties of the chairman when

absent. Will assist and ensure, facilitate,
the implementation of Career Pathways

System

o lndustry Sector Chairman

. lndustry Sector Co-Chairman

Assigned	by	the	Career	Pathways	Prolect
o		Team	Member	Director	as	a	supportto	the	emp:overs

Wil!dentify	subsectors,cOmmon	tralnhg′

:ndustry	sector	Ennpi●vers		and	careerladders

Assigned to an industry sector as a
. Subiect Matter Expert (SME) r"rorr.e dueto a recognized expertise in

a specific career area, i.e. a long time
business owner could act as a SME for the
development of a Small Business Sector

■OL[ RESPONSiBlL:TY

●
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Key employers within the identified industry will form the lndustry sector workSroup. lt is the

goal of each industry sector to identify their needs, within the domains of education,

employment, and training. lnformation collected during the facilitat€d work groups meetings

will serve as a foundation for further analysis to identify a sub-sector and design pathways for

the needed fields of employment.

The following ore some of the expected outcomes thot eoch industry sector could consider:

Create Youth Training comPonent

Create innovative internshiPs,

apprenticeships, or shadow

programs

create Entry Level Credentialed train

for their lndustry Sector

lnclude work based learning,

opportunities, mentorship programs

Development of career ladders for

entry level and current workers

leading to advancement and more

professional positions

Certify skilled members of the

community as adjunct teachers

through the community colleges to

deliver credentialed curriculum,

creating necessary role models

within the community

Assess and identify existinB

employment opportunities where

career ladders can be used

Develop industry specific credential

training for high schools allowing

dual credit

TASK 1: SETECT AN APPROACH TO GATHERING INFORMATION

lndustry sector work Groups will assist in developinS career pathways fortheir in-demand

labor needs. To achieve the expected results, it is important to optimize the time of the

STEP	2:ASSESS	iNDUSTRY	SECTOR

●

　

　

　

●
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employers and to maintain engagement of the lndustry ktor Work Group. The Career

Pathways team must determine the appropriate approach to assess an industry sector. Gila

River chose to gather information through guided "employer specific" work group sessions.

This approach provided employers immediate technical assistance from career pathways team

and gathered the critical data needed to develop each sector. Make sure that the lndustry

Sector Employers' time is used efficiently, and ensure that necessary information is gathered

to design the needed prograrns for the employers.

See attachments: 1. Sample of Meetlng Topics, page 15 and 2. Career Pathways "ltlext Step

Tool", page 16 and 17.

TASK	2:ASSESS	EXiST:NG	EDuCAT10N′ EMPLOYMENT&TRAIN]NG

OPPORTUN]TIES

To	assist	in	the	process	of	gathering	information	the	fo‖ owing	are	suggested	tasks

Determine which occupations within targeted industries and sectors should be included

within the career pathways system

Assess the technical skills, abilities, and knowledge that are chosen as required for key

occupations

Research the certificates and credentials that are required for key occupations (i.e.

industry standards)

ldentify areas of similar training - what is needed, what is currently existing

Assess occupations - hardest to fill or stagnate positions

Assess process of hiring

ldentify gaps in service/training and needed credentials

ldentify needed ldentify soft skills needed for industry

ldentify current Trade Associations for the lndustry

ldentify policy changes needed for utmost elficiency of the Sector

See attachment. "lndustry Sector Activities, page 18

●

●

●

●

●

●

●
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lrasr r: TNTEReRET THE rNDUsrRy sEcroR's NEEDS

Once the information is gathered the industry sector work group will analyze and interpret to
establish their priority needs. Sub-sectors will be determined based on the in-demand
occupations, a growing industry, and/or the need for skilled workers.

Once an industry sub-sector is established the following may occur:

* Roles of industry employers will evolve as the industry sectors become more developed
{. Employers, colleges, programs, and other identified partners will be sought to assist in

developing a high-functioning sub- sector.

Below are ltems that may be beneficial when selecting a sub-sector:

ldentify areas of 9[GC1g!9CI9CS
ldentify crossover skills for the

broader industry sector

ldentify needed credentials

ldentify areas where career ladders

can be used Curriculum Development

ldentify Careers

TASK 2: IDENTIFY, SORT AND CIASSIFY CREDENTIALS ACCORDING TO

o ldentify areas of similar trainins -
what is needed, what is currently

existing,

o ldentify areas where services can be

streamlined for job seeker

o ldentify mentors

. tndentify !E9I!$jg-eISs
o ldentify where policv change needs

to take place

o Create visuals of industry career

ladders

●

　

　

　

●

●

　

　

　

●

●

　

　

　

●

suBsEcToR/occu PATToN

ln a comprehensive career pathways system, education and training programs provided a clear

STEP 3: :DENT:FY	A	SUB―SECTOR
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sequence of education courses and credentials that prepare individuals, regardless of their skill

levels at the point of entry, for post secondary education, training, and employment.

o ldentify current universities and colleges that will be used to create credentials

. Review or develop competency models
o Develop career ladders and lattices
o Design educational options that are progressive, modularized, accelerated, and

contextualized
o Ensure programs leading to industry recognized and or post secondary credentials are

stackable

See attachment. "Career Pathways Model", page 19.

ln developing a strategy for lndustry Sector lmplementation, it is critical that a plan is

developed that clearly outlines the roles and responsibilities of the Team. ln the attachments

you will find the Career Pathwavs Action Plan. lt highlights the Teams responsibilities as it

relates to 1. setting objectives, 2. identifying activities, 3. designating responsibility, 4. setting

expected outcomes,5. assigning due dates, and 6. looking at howthe team will document

progress and make adjustments.

Some ofthe questions to consider are:

o How will the selection process be designed?

o What criteria will be used for entry into the program/training?

o How will the Team decide who gets hired?

r After hiring, are there follow-up activities in place to insure you will retain employees?

o How do we identify an lnterview Team?

STEP	4:DEVELOP:MPLEMENTAT:ON	PLAN	FOR	SUB‐

SECTOR
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What cohorts have been identified to move through the system?

How can this training move across the lndustry Sector/Sub Sectors?

What training is common and what is specific to a particular industry?

What policies must be changed in order to streamline the process for the participants?

Will testing be necessary?

What training will be done in-house and at the Colleges?

How can you insure that the training is culturally relevant?

How are you going to select mentors? How will your mentors be trained?

Who will create the data so the system can be measured?

What data will you collect? How will it be used?

What reports need to be developed so that the Sector/Sub Sector can be continually be

informed and aware of progress and needs for improvement?

Will you use customer service surveys?

Will you develop customer advisory groups?

How will the system be monitored and by who?

How will you work with the High Schools and identify areas of dual credit?

Who will pay for credentials, training or work experience?

ls there a need to develop MOUs with your partners?

What soft skills training do you have in place?

What supportive services will be provided? Who will provide what?

Will you use job shadowing?

Who will develop policies for your Sector?

See attachments: 1. lndustry Sector Close-up", page 20, 2. ,,Flow of Services,,, page 21 and

3. Career Action Plan, page 22
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sample of Meeting ToPics

Meetirlg Topic 1: lntrcduction to lndustrySector

objective: To give an overview of career pathways and how it will benefit the employers. An outline

and the expectation of the work group will be identified. The goals and outcomes will be discussed'

Modality: The session consists of formal presentation by a career Pathways team member. Followed

by a facilitated discussion with Q & A.

Resources: PPT: lntroduction to lndustry Sector
Worksheet for Employers (Homework)

Facilitator Tool: Create BUY-ln

Meeting Topic 2: Getting to know the ldentified lndustry S€ctor

objective: To explore the opportunities and threats applicable to the identified industry' The key areas

that will be explored are the employment, education, and training that is existing and needed' will

discuss the results of the Worksheet for Employers

Modality: The session consists of facilitated discussion by designated chair and co-chair of the industry

sectorwithQ&A.

Resources: QuestionnaireforEmployer
FacilitatorTool: Questionnaire for Employers

Meeting Topic 3: ldentify sub S€ctor for ldentified lndustry Sector

Objective: To decide on a career pathway that is beneficial to the industries identified needs' Will

discuss the results of the Questionairre for the Employers worksheet'

Modality: The session consists of facilitated discussion by designated Career Pathways team member'

Followed by a facilitated discussion with Q & A'

Resources: Facilitator Tool: What's Next?

Meeting Topic 4: ldentify, Sort, and €lassify Credentials

Objective: To identify credentials necessary to fulfillthe identified occupations and industry sectors

needs.

Modality: The session consists of facilitated discussion by the designated career pathways team

member. Followed by discussion with Q& A.

MeetinE Topic 5: Design of Programs for ldentified Career Pathway
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CAREER

SCH00L	OF	EMPLOYⅣIENT
WORK	READ:NESS	COURSE

GILA RIVER INDIAN COMMUNITY EMPTOYMENT & TRAINING DEPARTMENT

ln a Career Pathways System, there is a unique opportunity for Workforce to
connect with Education. ln this workshop you will learn the benefits of bringing
your Educational partners to the table to assist in the development of workforce
education and training.

Our inspiration came from a deep desire to address the gaps between employers'
needs and demands for qualified reliable workers and tribal workers'personal or
professional challenges with either entering the workforce, sustaining meaningful
work or advancing their careers and earning potential. This challenge created the
back-drop for GRIC's "School of Employment." The school focuses on an
educational pathway for adults who are entering or re-entering the workforce
and outlines the scope and sequence of a holistic Adult Work Reodiness troining
progrom that expands the typical Work Readiness training into a sequenced,
leorner-centered continuing odult educotion experience.

By blending academic standards with educational "best practices" derived from
Multiple lntelligence Theory (Ml), Emotionol lntelligence (EQ) and Conflict
Resolution Educotion, the school is dedicated to offering practical and culturally
relevant training that builds community, motivotes learners and promotes
positive growth. We believe that when we provide meoningful reollife tools to
our clients, they can take them and use them more successfully as they navigate
through any workforce System.
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Write the name of the individual and their information/experience.

t. has lived on a Reservation his/her entire life

has more than 5 children

3. fluently speaks his/her native language

4. has held more than 3lobs

5. has a grand-parent(s) or a great grand-parent(s) living

6. serves on his/her tribal council

7. practices a native craft or tradition handed down from an elder(s)

F:ND	SOⅣIEONE	WHO.“

】
　

　

一

一
　

　

　

一
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Lea rner-Centered Model

.Knowledge

.Delivery:
.Cooperative
Education

.Ml Learning Style
.Strategies:
.Metacognitive
.Social/EQ

. Learning
Environment

.Team

.Peers

.Teachers

.Professional Experts

Today more employers are requiring less training and more skills in self learning, teamwork,

problem solving, processing information and expertise in technology. lt is important that these

skills are built and strengthened around the learner. Continuing adult education not only relies

upon a classroom and an instructor, but also relies upon the learne/s community, peers,

professional experts, experiences, and opportunities.一
　

　

　

一

.CulturalValues

.support & Guidance
(lnformation,
Experiences):
.Self
.Family
.Community

.Goals:
.Personal
.Family
.Community
.Country/World

Opportunities

Native
American
Learner

ExperiencesCommunity
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ftom'. AZ Corcer & Educotionol Guide- AzDept. of Education

Exploring the World of Work
Changes in theworld ofwork requirethatyou become a lifelong leamer. \irvhy? Almost all new jobs created
in the n6xt20years willreguire advanced education ortraining, and nearlyevery jobwill requ ire some level
of skill in information-processing technology. Newtechnologywill affectthe workplace so dramatically that
you lvillrequire continuous tEining. Theamountof new knowledgewilldevelop so rapidlythatyourtechnical
know-how will be obsolete in less than five years. You will have to upgrade your skills continually to meet
constantly changing work requirements.

How did you do?

7 to E correct: Terrific! You have a good understanding ofthe trends shapingthe workplace'

4 to 6 correct: Grcatstart! You'rc'inlhcknow," butyou have moreto leam.

0 to 4 correct: Needwork! You needto le8rnmore abouttoday'semploymenttrcnds.

Bolorv arelOTrueor Fals6 statemonts' UarkaTor F beside each statement'

l. There are very few work altematives othcr than full time or part time'
2. Having th€ proper education is probably your best guarantee for finding and keeping employ-

ment.
3. Almosttwo-rlkdsofthe projectedjob openingsoverthe 2005-2015 periodwill be inoccuPationsthat

require on-the-job trainin g.
4. Most adults wilt change their careers at least seven times in their lifetime .

5. Cetting into the right business assures a secure futurs'
6. Services will bethe largestand fastest-growing iwl4t@groupbetween2005 and 2015 '
7. The best way to obtain a good job is through the Intemet.
8. The most important part of the work search process is having a polished resume'

Answers
l. F.te- while tull and part timc jobs

arc curcntly dlc way most people
worlq there are olhct opcions, in-
cluding: tel..ommuting, teelancing,
cantracting, work sharing. tal€nt
pooling, consuhing, and sclf cm-
ployinent.

2. Truc. Yout krowtcdgc is, and will
be, key to youa success irl the
workplacc. Statistics show that
those with more edrrcalion haYe a
bctter chance of findine, and ke.p-

Truc. However, many of them
will offcr low pay and bcnefits;
this is particularly true of jobs
requiring only shon-tcrm on-the-
job training.

Truq People in school today will
likely chanSe careers seven or ftorE
times.

Felrc. There is no cconomic sec-
tor that is immune from failurc.

TruG. Servicas is thc largBt and
fastcst-growing major industry
8rouP.

F.lse. while the ioternet is a

quaintances ofrer one of the
effec.tive ways to find ajob.
resources are outlined in the
on Finding a Job.

Fals.. Your resume is ooly one
of ajob search. The way you
for work, your cover letter,

reference source, your
contacts, farnily, frieflds, and

6
interview and your
just a3 critical to find ing and
employment.
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MUET:PLE	INTELLiGENCES(MI)
An lntroduction To MI Theory
Adapted	frOm:me	Artla	peacern● 価 gilVmon●′rralnlng	6● lde〔 uS'ustice	Dept“ ar:TraHling	Se■es〕 O	Envlttona“ ,lnc●_Zeph″,Conte

lntroduced	in	the	book	frames	of	MttJ:The	T力 eοry	of	Mυ′tわle	la"′″gences(New	York	BaJc

Books,1983)Dr	Howard	Gardner′ professor	of	education	and	co― director	of	Harvard	Graduate

School	of	Education′ s	cognitive	research	effort,	Prolect	ZerO,	and	professor	of	neurology	at

Boston	Universlt/s	SchO。 |。f	Medicine′ developed	the	theory	of	muLiple	inte‖ igences	″Mr
Theory	sought	to	create	a	new	multi―discip!inary	context	for	understanding	human	inte‖ ectual

capacity	and	potential	The	 ″
inte‖ igences″ 	as	Gardner	defines	them	are	not	`′ domains″′

″
discip!ines″ or″ learning	styles,″ 	but	potentials	that	people	can	access	and	maxirnize	in	the

dght(learning)enVirOnment

Over	the	years,	M!theory	has	initiated	sweeping	reforms	in	educational	practice	Unti:this

theory′ human	inte‖ igence	was	considered	hereditary	and″ nxed″ at	birth	 “Paper	and	pencil″

tests	measunng	one′ s	inte!!igence	quoJent(!Ql	permeated	business,miltary	and	educationa:

practice,reducing	inte‖ igence	to	a	single	number	arrived	at	in	an	isoiated	test	environment

VVith	the	theory	of	rnu:tiple	inte‖ igences	came	the	idea	that	inte‖ igence	cou:d	increase	at	any

age	and	that	a	person's	mental	functioning	could	expand	despite	his	or	her	inherent	abilities

Ml	theory	has	provided	a	backdrop	for	alternative	schools	and	ways	of	teaching	and	learning

M:	also	provides	a	research― based	″rationale″ for	the	use	of	more	creative	arts― re:ated	and

vocationa:strategies	because	of	their	abi!ky	to	engage	learners	meaningfu‖y	through	direct	or

hands― on	experiences																														 ‐~~		~			~~― 	―	――-1::ti:‐1'1…

IPLURALiSTiC	APPROACHES
″ONCE	THE	DECiS10N	HAS	BEEN	MADE	TO
DED!CAT[	T:ME	TO	PARTICULAR	ITEMS,	lT
THEN	BECOMES	POSSIBLE	TO	APPROACH
THOSE	TOPICS	OR	NOT10NS	iN	A	VAR!ETY	OF
WAYS	THAT				PROVE				PEDACOGICALLY
APPROPRIATE	FOR	THE	TOP!C	AT	HAND
NEARLY	EVERY	TOP:C	CAN	BE	APPROACHED!N
A	VAR:ETY	OF	WAYS′	RANGING	FROM	THE
TELL!NG		OF	A	STORY′ 	TO	A		FORMAL
ARGUMEN■ TO	AN	ARTiSTIC[XPLORAT10N,TO
SOME	KIND	OF′′HANDS-ON″ EXPERIMENT	OR
S:MULAT10N	SUCH	PLURAL:STIC	APPROACHES
SHOULD	BE	ENCOURAGED″

{Rerlec『。″sO″ Mυ′trpた ′atefflgences	M″力Sα″d
MessOges,	HOward	Gardner′ 	PHI	DELTA	KAPPAN′
November	1995)

According to Ml Theory, all human beings
possess multiple intellectuol potentiols
(intelligences) which are the multitudinous ways
that we learn about, know and understand our
world. All of these intelligences coexist within
each individual - and we are each unique in our
particular "affinities" in one area or another.
Rather than devising a traditional battery of
psychological tests to determine if learners are
"spatially oriented" or "musically inclined,"
Gardner advises educators to let learners
explore activities geared to exercising or
"testing" a particular intelligence. Facilitating
learning "environments" that engage different
intelligences allows educators to observe how
students negotiate and manage each unique
situation and assess the student's learning
needs.
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The most effective way to stretch a learne/s mental capacity is to provide learning
opportunities that encourage explorotion ond discovery. Meoninglul contexts are learning
situations that are real to life and have a purpose that is at least to some extent understood by
the learner. Learning environments that are "relational" (have a social element) and are
entertaining or engaging motivate learners to ocquire the skills needed to problem-solve at
multiple levels. This increases a learne/s ability to relate to and function in a variety of
situations. This approach makes us "smarter" (more intelligent) because we are becoming more
self-aware and expanding our self-concept as we exercise diversified problem-solving activities.

Below is an overview of the eight defined and corroborated intelligences - a list that is
constantly growing with research from both the laboratory and the field:

. VERBAVLINGUISrIC II{TELLIGEI{CE: related to written and spoken languages and symbol systems for words or
sounds (the alphabet, deaf alphabet and various written symbol systems). This is the ability to understand and
use words, to develop ideas and convey complex meanings. lt is a facility with the transmission of thoughts and
feelings communicated through written or spoken language.

. LOGICAVMATHEMATICAL I TELLIGENCE: related to deductive reasoning, numbers and the recognition of
abstract patterns. This is the ability to order, sequence, classify and reason; to understand and use the icons or
symbol systems of numbers and measures. lt is an ability to "speak" and communicate in the specific symbolic
forms which explore, deduce or identify both hypothetical and factual ideas and concepts.

o VISUAUSPATIAL INTEIIIGENCE: related to the ability to visualize an object and create a mental image or picture
("see") in space. This is the ability to understand the world in three dimensions and to understand, perceive,
internalize and/or transform space.

. SODILY-KINESTHETIC INTELLIGENCE: related to physical movement and the "knowing" or wisdom of the body
(the brain's motor cortex which controls bodily motion). lt is the ability to understand the world through one's
body, and to express ideas or feelings or communicate meaning to others physically (through physical
movement, gesture, touch). lt is also the ability to manipulate tools with precision and timing.

o MUSICAVRHYTHMICAI INTELIIGCNCE: related to the recognition of tonal patterns (including environmental
sounds) and the ability to perceive "pitch", "timbe/', beat and rhythm... to 'think" in sounds...to possess a deep
feelin8 or "sense" of music and rhythm... This ability involves understanding the world through sound and
rhythm, and the ability to communicrte back to the world through the use of sound and rhythm.

. I,{TERPERSONAL I TELLIGE CE: operates primarily through person-to-person relationships and communication.
This is the ability to perceive, understand, and discriminate between people's moods, feelings, motives, and
intentions. lt is "people skills," the ability to "relate" and to collaborate with others. This can be reflected as an
ability to empathize, consider or manage others - or even to manipulate or control others.

. INTRAPERSONAT INTELLIGENCE: relates to inner states of bein& self-reflection, meta-cognition, (knowing how
one "knows" or learns). Knowing oneself and understanding one's internal landscape often includes the
enjoyment of time spent alone.

. NATUMLISTIC INTELIIGE[{CE: relates to nature, the natural environment and to one's ability to perceive or to
"think" harmoniously with nature. A "naturalist" is someone who has an intrinsic connection to the rhythms
and flow of the natural environment.

(See comprehensive choft on the following page for more culturolly retevont detoits.)

Multiple lntelligences (cont'd)
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Basic Human Needs & Relationships
Adapted lrom: Ihe Art /n Peocemoking: Notionol Troirirg 6uide IUS Justice Dept. Nat'l Trainin8 Seriesl @ Envionetts,lnc.- - zephryn Conte

According to many psychologists and decades of research both in laboratory and field
studies, it is commonly held that there are basic "intrinsic" NEEDS which are at the root of all
human behavior. These factors might be referred to as "human nature" or "the human condition,"
because they are common to oll people regordless of roce, age, economic stoture or environment.
They are intrinsic because they are linked to our biology and survival instinct, and thus to the
process of our evolution as a human species. Our basic needs drive our behavior (the ways we we
react to and/or manage relationships/situations). HOW our basic needs were met in early
development and the strategies we developed to survive in the circumstances into which we were
born, deeply influences how we negotiate or manage our basic needs as adults.

It is natural to try to have our needs satisfied, whether we are aware of doing this or not.
The ways we go about meeting our own needs are often "unconscious," (don't know that we are
doing it) because the needs driving our actions or reactions to situations are so deeply a part of our
survival instinct. Since, meeting our basic physical as well as psychological needs is so basic to all
harmonious relationships, understanding our needs helps us understand whot is driving our octions.
Looking at where, when, or how in our lives we feel most satisfied or happy (needs met), and also
where, when, or how we feel most challenged or unhappy (needs unmet), is a good starting point
for understanding what makes us "tick."

A KEY POINT ABOUT NEEDS: As adults, we are responsible for knowing and taking care of
our own needs. As adults, this is both a responsibility and often a challenge. Therefore, learning
about how our basic needs function can help us make better choices and improve the quality of life.
Consider the four basic needs below: ln what areas of your life (situation/relationship) is each of the
basic needs satisfied, or not? Questions to consider are: Can you find a different relationship or
circumstance that will better meet your needs, or satisfy them in healthier ways? Can you learn
how to communicate your needs to others in clearer ways so that you will feel better supported by
the people and situations in your life?
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Basic Human Needs & Relationships
Adapled ttoi\i The Att ln Peocemoking: Notionol Troining GuideIUS Juslice Dept. Nat'lTraininS Seriesl @ Environans, lnc.- - Zephryn Conte

Throughout our lives, we have many different types of relationships. At different periods of our
development we enter into relationships that move us into different "spheres" of influence. ln
every relationship we adjust and learn how to meet or satisfy our basic needs through the
feelings we feel as we relate to different people in different circumstances. Considering the
different social spheres you are a part of, examine how your needs are, or are not being
adequately met. See if some of the relationships or circumstances you are in could change in
order to better suit your needs. ln those situations in which you have less influence, or less
power to change, consider how you might change the way you are handling those relationships
or circumstances, so that your needs are better met.
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Emotional lntelligence (El)
Adapted from: Ihe lrt /, Peocemoking: Notionol Ttdining Guide IUS lustiae Oept. NaflTraining Seriesl @ Envi.ona.1.s, tnc.- Zephryn Conte

leoruraiii Cauro 'ee"
the dbility to perceive, control ond evoluate emotions.

When you realize the powerful place feelings have in
our lives, it's easy to see why the skills defined as
"emotional intelligence" play a central role in learning,
decision-making, relationships and many of the
cognitive processes that lead us to "know that we
knora/' something. Our emotional intelligence
indicates our emotional health or well-being and our
ability to choose healthy behaviors.

Since the 1990's, Peter Salovey and John D. Mayer
have been leading researchers in the neuro-scientific
field of emotional intelligence. They defined
emotional intelligence as a subset of social
intelligence, which involves the ability to monitor
one's own and others' feelings and to discriminate
among them so as to use the information to guide
one's thinking and actions.

Salovey and Mayer proposed a model for El that
defined four levels of emotional intelligence. This
model is arranged from what they define as more
'basic' psychological processes to higher, more 'psychologically integrated' processes. For
example, (referring to the list above right) the 'lowest' level (1) relates to the abilities of
perceiving and expressing emotion, while the 'highest' level (4) relates to the conscious,
reflective regulation of emotion.

Since Salovey and Maye/s pioneering research, further brain and biological research has
pointed to the undeniable link between emotions, physical health, memory and learning.
Neuro-scientists like Candace Pert PhD, in her book Molecules of Emotion: The Science Between
Mind-Body Medicine, (Scribner, 1999) have shown how the "biolog/' of each cell has emotional
"memory" and "feels" as if it were a small brain or heart center. Our neuro-biology offers
strong evidence about how and why human beings are feeling by nature and points to the
importance of better understanding and better educating around this important aspect of our
human experience.

6ila River lndian Community SCHOOL OF EMPLOYMENf : Work Reodiness Course
Paqe l70

1. Perceivint Emotions: The first step in
understanding emotions is to accurately perceive
and feel them. ln many cases, this might involve
understanding nonverbal signals such as body
language and facial expressions.

2. Reasoning with Emotionsr The next step
involves usinB emotions to promote thinking and
cognitave activity. Emotions help prioritize what
we pay attention and reactto; we respond
emotionally to things that get our attention.
3, Understandint Emotionri The emotions that
we perceive can carry a wide variety of
meanings. lf someone is expressing anBry
emotions, the ob5erver must interpret the cause
of their anger and what it might mean. For
example, if your boss is acting anBry, it might
mean that he is dlssatisfied with your work; or it
could be because he got a speeding ticket on his
wayto workthat morning or that he's been
fighting with his wife.

4. Manadng Emotions: The ability to manage
emotions effectively is a key part of emotional
intelligence. Regulating emotions, respondinB
appropriately and responding to the emotions of
others are all important aspect of emotional
management.

All learning has an emotional base. -prato
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Plato had an understanding of the connection between emotions and learning long ago.

I socrnr-er.aonoNAL LEARNTNG (sEL) ハ
″
ι′Ff	Sκ′ιιS″ CυRR′CυιυM

ln education, the field of Social-Emotional learning (SEL) emerged in the mid 90's - greatly
influenced by New York Times science reporter, Daniel Goleman, in his 1995 best seller
Emotional lntelligence (Bantam Books, New York). The body of research Goleman popularized
advanced the awareness of El and coined the term "EQ' (a play on the term "lQ" intelligence
quotient). He defined emotional intelligence as a wide array or complex of competencies and
skills that drive learning, drive relationships and influence leadership performance much more
powerfully than had been previously imagined. He further proposed that emotional
competencies are not innate talents, but rather learned capabilities that must be worked on
and can be developed to achieve outstanding performance. The research leading up to what we
now popularly define as "EQ" moved the education community forward with reseorch-bosed
evidence thot emotional intelligence can be tought ond con increose ot ony oge ond that skills
con be leorned.

Because of this, educators in the field of social-emotional learning recognize why lt is useful for
odult ond young students to leorn obout the broin ond the neuro-biology of emotions. The
results of ongoing education in these areas is that students get better at expressing and naming
their feelings; get better at managing the physical impulses that feelings produce; and improve
in their ability to interpret the information that feelings provide so that they are better able to
monitor their behaviors and make healthier life decisions.

Many educational institutions or educators that have advanced the field of SEL have included
"EQ' as a part ol the curriculum in life skills or personol heolth closses. Conclusions from various
SEL programs show that social and emotional skills con be taught and acquired over time and
that educotion in the communication, conflict manogement and personol-sociol oworeness skills
of 'emotionol intelligence' increoses ocodemic success ond provides o bock drop for emotionol
heolth ond behoviorol stobility.

The following is a sociol fromework for defining emotional competencies. Through a
variety of social influences, relationships, and circumstances EQ develops and we learn
about the role of our own and others' emotions. The way our needs and feelings were
managed in our early development shapes our emotional development throughout life.
This is why it is importont for odults to continue to develop socio l-e motiona I skills ond
continue to ocquire deeper understondings around the role of feelings. Emotional
learning is an onsoing process with continual growth at different times in life
according to a person's readiness. (See Sosic Humon Needs & Relotionships, Page 9l
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INTERNAT AWARENESS (INTRA.PERSONAT)
●

●

●

●

Ability to access and feel one's own emotions (not "cut off' or removed)
Ability to recognize, name and show one's own emotions
Ability to recognize the intensity of one's emotions
Ability to recognize the difference between a feeling and an action

:NTER― PERSONAL	AWARENESS
●

●

●

●

●

●

More awareness of, and sensitivity to other's feelings
lncreased empathy
lncreased tolerance, rooted in emotional identification with others
Less impulsive responses to others
Less antisocial, destructive, or socially disordered behaviors
Ability to reduce one's own (and even another's) stress and cope with challenges

COGN:TIVE	AWARENESS
a

a
a

a

a

Knowing the difference between feelings and actions
Understanding the underlying issues that affect one's own feelings
Better able to read and interpret social cues (e.8., recognize the behavioral norms within a

particular social context and see oneself from the perspective ofthe surrounding
community).
Acknowledging and attempting to understand the perspectives of others
Realistic self-image: Ability to honestly assess oneself and develop realistic expectations
and goals

BEHAVIORAL AWARENESS
r lncreased ownership of and responsibility for actions
. Higher level of frustration-tolerance
r Better management of one's own behavior, less reaction to others
o lncreased ability to control impulses, wait or delay gratification
o lmproved communication (eye contact, facial expressiveness, tone of voice and Sesture)
o lncreased ability to take care of one's own feelings and make clear requests of others
. Better able to receive criticism, to resist negative influences, to listen and to be helpful
. Better focus and concentration, improved performance (professionally, academically)
. Ability to deal more effectively with conflict, e.8., communicate effectively, problem-

solve, identify alternative actions, anticipate consequences

A Sociat Frameworkfor Defining Emotional Competencies
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To be eligible for a Work Readiness/Experience Training, participants must be assessed
as deficient in all twelve areas of the work readiness skills outlined below. They must
demonstrate proficiency in all twelve skills to attain a work readiness goal.

Work Readiness Skills encompass: labor market information, occupational education,
career planning, decision-making, job preparation techniques (i.e. resumes, applications,
interviews, and follow-up letters), daily living skills, work etiquette (i.e. behavior,
attendance, punctuality, dress, etc.).

The twelve Work Readiness Education Skills are:

1. Making Career Decisions

2. Using Labor Market lnformation

3. Preparing Resumes

4. CompletingApplications

5. lnterviews/Writing Follow-up Lefters

6. Survival/Daily Living Skills

7. Maintaining Regular Attendance

8. Being Consistently Punctual

9. Exhibiting Appropriate Attitude/Behaviors

10. Presenting Appropriate Appearance

11. Demonstrating Good lnterpersonal Relations

12. Completing Tasks Effectively

Work Readiness Education Skills: Arizona
Department of Economic Security: Workforce lnvestment
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The Cycle of Career Decision Making...
During your professional life you will make career decisions many times. The average worker
changes jobs six to eight times during his/her life. lnterests can change and workers are often
suited for a variety of jobs - not just one. As we gain experience and become more skilled
throughout our career the planning process outlined below becomes easier.

3. Create Your Plan

What steps do you need to take in
order to achieve your goals? Create a

step-by-step action plan that will lead
you to where you want to go.

4. Follow Your Plan

Begin at the beginning. Take the first
step of your plan and follow with the
next and the next. Set timelines and
check off each step when you have
completed the task. Congratulate
yourself along the way. lt's a process!

5. Evaluate Your Progress

Have you completed each step in the
progression toward your goal? Are you
happy with your results? What could
you do differently? Prioritize your 'to
do" list.

1. Assess Yourself

Understand and identify your values,
interest areas, skills and any additional
training you might need/want.

2. Explore Your Options

Understand the labor market, the
occupations you are well suited or best
prepared for, and the opportunities
available to you.



UNDERSTANDING	CONFLICT

COIVFLrCr	ls	A	NATURAL&NORMAL	PART	OF	LIFE.

″0'V	we	dea:、″ith	our:nevitab:e	difrerences	determines
whether	we	:earn	and	grow	from	confiict	or	we	shut
down	and	remaln	unchanged	by	it.

CONFLICr	PROPELS	uS	TO	MovE	AND	CHANGE.

It	takes	2	to｀ ｀conf‖ct.″ When	we	iearn	to	see	conflict	as
the	dance	ofiife′ it	becomes	easier	to	understand	our
part	in	the	routine	and	adjust	our	steps	accordingly.

SOME CAUSES OF CONFLICTI
> Limited Resources
> Unmet or Competing ,{eeds
) CommunicationBreakdowns
> Power Struggles
> Emotional Baggage
> Differing/Contrastingvalues
> Cultural M isu ndersta nding
) Eias or Prejudice

Gila	Riverindian	Community	ScFf00ι 	OF	FMPι OyMF″■
"Ott	Reα

draless	Course

ρo9ε ′16

SOM■ OUTCOMES	OF	COJF■」G「F

>	ttW:nner″ gets	a‖ ‐・｀
Loserり none

>	Both	Partles	get	ia	little″

>	Both	part:es	get	nothing
>	Problem	is	not	addressed	at	a‖
>	Fee‖ ngs	don′ tlmprove/change
》	Vうolence	or	force	used′ hurt
>	Sabotage	or	undermining
>	Revenge

MAKING THE Win-Win PARADIGM SHIFT
Often conflict is like a game. The rules of the game are competitive, resulting in either
winners or losers. This "dualistic" thinking promotes ideas like Right-Wrong; Good-Bad.
Dualistic thinking, when applied to conflict, results in over simplification and lack of
creativity by assigning blame to those perceived as "bad" or "wrong." Making a person the
problem, rather than looking at a conflict as a shared condition created by both parties
alleviates personal responsibility for the situation. Dualistic thinking is deeply acculturated
and often operates unconsciously. Research shows that we tend to compete even when it is
not in our own best interest to do so. Dualistic thinking compels us toward competitive
behaviors & aggressive feelings when the majority of life situations require cooperation.

Most of us are never taught the SKILLS of emoowered and effective collaboration,

Taking a win-win conflict resolution approach means we step out of dualistic thinking and
embrace a more creative, self-reflective and open-minded approach to conflict. Seeking to
find a Win-Win resolution where bofh parties gain, compels us to separate the problem from
the person & better understand ourselves. Taking this approach creates a climate for
negotiation that is more likely to yield solutions that are creative and satisfactorily meet
BOTH party's needs. When a problem is resolved effectively, the relationship can continue
and the cycle of conflict doesn't repeat itself.

NdtjonolPtogrcm Repott, O US Justice Oept.; Nat'l Endowment ForThe Arts- Brunson, Conte, MosotAdapted fromi lhe Art r, Peocemoking
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CONFLICT	STYLES

USES&LIMITAT10NS	OF	DIFFERENT	STYLES

DIRECTOR: Knows best - lrly way or no way - Persuasive - Intimidating/competative

When does this style work? When is it useful or helpful?

AVOIDER: rrCan't deal with it" - Let at go - Delay - Not worth it - "whatever"

When does this style work? When is it useful or helpful?

K€ep tfle Fae- Dont rod( the boat - l(€€p feefrgs b sdf - Iileeds nd nlet

COMPROMISER! willing to settle - cive up something - only some needs met
When do these styles work? When are they useful or helpful?

When do these styles NOT work? When are they NOT useful or helpful?

OR■・CLOSF	C04JSIJV′

CO LLA BO RATO R : 2 heads betrer than one - Geative approadr - took s at problem -
Coruidercftdirps - Seardles fur $hltirn s that meet BOTH part/s needs - Aw*l s Hanre

When does this style work? When is it useful or helpful?

Adapted from: Ire Art /n Peocemoking: Notionol Troininq Guide IVS lunice Dept. Nat'lTrainin8 Seriesl @ Environarts, tnc.- Zephryn Conte
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Turn a Conflict Style into a
Problem-Solving Strategy

Consider a dispute you have had, or you may be experiencing right now. (You
can use this model to examine a variety of conflicts you may have had, or may
be having). Depending upon what is most important to you: the outcome of
the situation or the relationship - maybe both, here are the ways you could
apply the above conflict styles appropriately in the situation.

In Your Conflict:

IF...
Neither the outcome nor the
relationship is important to you

The relationship is much more
important that the outcome

Both the relationship and the
outcome are important to you

The outcome outweighs/is
more important than the
relationship

The outcome a little less
Important than the relationship,
and you're willing to cut some losses
to preserve both

THEN...

AVO工D

ACCOMODATE

COLLABORATE

COMPETE/DIRECT

COMPROMISE

ご ヽ 		 イ ゝ 		`ゝ 		Fヽ 		 イ ゝ 		`ゝ 		`)		 て ,		`,		 く ,		 ■ ,		 て,		 ミ ユ ー 【与 		 【 =,
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WIN-WIN PROBLEM-SOLVING PROCESS
The art and science of win-win problem-solving (negotiation) lies in the ability and
willingness to see a problem as something shared by the parties involved (usually
two, but can be more). when we stop blaming or making the other person "the
problem" and view the situation as "our" problem, the tone for creative win-win
problem-solving is set, If we look at conflicts as expressions of unmet needs or
unacknowledged feelings. it makes it easier to find 'common ground' (we all have
feelings and needs) and refocus our attention on creatively seeking solutions that
satisfy both party's needs. The win-win problem-solving process moves two (or
more) individuals through a discovery process that requires listening, a willingness
to understanding, a sincere effort to move the situation forward and the application
of creative unbiased thinking. when disputing parties create a solution that holds
both equally accountable, the outcome is more likely to last and successfully
resolve the conflict.

Make sure that each party understands and agr€es on what the problem is.
Separate the people from the problem.

to points-of-vaew, feelings, needs, history and what each Person

Offer ideas for solutions. Be creative and search hard for options that will
meet both parties' needs.

Each pa rty takes responsibility for his/her role in the plan (solution) to
resolve the issue. Provide "check-in" meetings to see if what was agreed to is
working successfully' Adiust the plan if needed'

Adapted from: fhe Art /n Peocemoking: Notionot Prcgrom Report, @ US Justice Dept.; Nall Endowment For The Arts - Erunson, Conte, Mosor
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|・ RESEARCH:DEVELOP	A	CULTURALLY	RELEVANT	MODEL

Gather information from the community: staff, clients and the industry sector. Get
feedback about current practices or conditions and compare the different points-of-
view about current models or systems being used.

o STAFF SURVEY(S): Design an opinion survey for the entire staff, e.9., case
managers, administrators, management and other department staff. Assess
what they identify as the most predominant needs of clients. Staff surveys can
also include self- assessment questions that address teamwork and the
quality of service to clients.

. CLIENT SATISFACnON SURVEYS: Design and routinely use post-workshop
satisfaction surveys to gather information about your current training
program. Over time data can be collected in order to identify trends,
strengths or weaknesses.

o EMPLOYER/INDUSTRY FEEDBACK: Either through meetings and discussion or
through formal written surveys, gather information about what employers are
experiencing with their employees. What do employers identify as employee
performance issues and what barriers to success or patterns of under-
performance do they observe that could be addressed in training?

o OBSERVATION & ANECDOTAL INFORMATION: Pay attention to what you
hear from staff or clients in private or informal situations. Does your current
work readiness training program reflect community values and support
cultural identity or history? Does the adult education you provide successfully
balance clients' learning needs with marketplace or industry norms?

Use all of the above data to inform your choices about the curricula you develop for training.
Which subjects require more emphasis or reinforcement?

- 5 Steps
Plan

For Developing
A Learner-Centered Education

- - *l: :rE]: :,!5::f]::l* - r*}1 : iC: - :B::G;=:t=l::rCl': :t=;=:t=r=-t==:+Ar-:



CURRiCULUM	STANDARDS	MEETINDuSTRY	STANDARDS:
A″BEST	PRACT:CES″ EDuCAT10NAL	APPROACH
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Bringing a "learner-centered" Adult Work Readiness Course to life requires a

commitment to understanding some of the "best-practices" for adult learning' These
are strategies and approaches that address diverse cultural or learning styles and
build skills in the areas of emotional intelligence and creative problem-solving.
These approaches are needed in the field of workforce education and can be
successfully infused into the accepted work readiness skill-attainments. These
facilitative practices actively empower adult learners and promote self-confidence,
self-motivation and self-determination - all of which better prepare clients to meet
or exceed the expectations of employers.

The twelve "Skill Attainments" defined by the Arizona State Education Department
(based on US Department of Labor Workforce lnvestment Act learning standards
developed for youth) are:

1. Making Career Decisions;
2. Using Labor Market lnformation;
3. Preparing Resumes;
4. CompletingApplications;
5. lnterviews/Writing Follow-Up Letters;
6. Survival/Daily Living Skills;
7. Maintaining Regular Attendance;
8. Being Consistently Punctual;
9. Exhibiting Appropriate Attitude/Behaviors;
10. Presenting Appropriate Appearance;
11. Demonstrating Good lnter-Personal Relations;
12. Completing Tasks EffectivelY.

The GR/C Work Reodiness course expands upon these skills and adds learning
modules that focus on Professionolism and Emotionol lntelligence; Effective
Communicotion and Win-Win Conflict Monogement. These modules reinforce the
skill-sets identified in S6, #9, #10 and f11 with relevant "job sustaining," life and
labor market skills that are important for adult learners and are often identified by
employers as much needed workplace skills.
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13. MAP THE CURRICUTUM

After delivering a few "Work Readiness" trainings, the most effective approach and
time-table for delivering the curriculum you have developed will emerge. Once the
model has crystallized it is helpful to create a curriculum map. (See GRIC's Curriculum
Map for o 3-Doy Work Reodiness Course).

A curriculum map outlines the course curriculum (training topics, modules or units of
studyl, learning outcomes (skill ottoinment gools) and timing. ln addition, it is useful
when a curriculum map looks more comprehensively at the "course of study" within a

department's regular "Flow of Services." This more comprehensive mapping approach
defines WHO is responsible for different phases of the client's experience and allows the
entire staff to better understand the role of training in relationship to other services
offered by the department or agency. This wider lens helps to clarify how work
readiness training is really a course of "continuing education" and articulates the staff's
teamwork in moving clients through the different phases of the department's
educational services.
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4. PROV!DE SUPPLEMENTAT SKItt-BU!tDING WORKSHOPS
AND COMMUNITY-BUILDING EXPERIENCES

To develop a school of emplo.yment that effectively serves clients taking a holistic
educational approach is helpful. This can mean broadening the "menu" of training
beyond topics covered in the Work Readiness Course and offering additional workshops
and group-building experiences that are personally or professionally life-enhancing. Skill
practice intensives on subjects that require more time to master are a great way to
embellish upon material that is introduced in the Work Readiness Course. Workshop
topics can be identified from client feedback, staff surveys and "picking up" on subjects
or skills that need reinforcement.

Below is a sample of INTRODUCTORY (90 min.) and SKILL BUILDING (3-a hr.) workshop
topics offered at the GRIC Employment & Training School of Employment. This is an ever
evolving list that is informed by need, requests or observation:

TNTRO SERIES:90 Minute Workshops
r Speak Up & Open Doors!
o Acing Your Applications
o What Employers Want
o The Role Of Social Media ln The Workplace
o Telephone Talk Tips
o lntro To Professionalism:. Being A Valuoble Asset To Employers

Sl(ltt-BUILDING SERIES: 3{ Hr' Workshops
. Resume Readiness & Writing Lab: A 2- Part Workshop
o Communication Opens Doors
o Managing Conflict: Adopting A Win-Win Approach
o Resume Readiness & Writing Lab: A 2-Part Workshop (Total 6 Hrs)
o Professionalism: Be A Voluoble Asset To Employers
o Understanding & Managing Anger
o "What's Your EQ?" The Role Of Emotional lntelligence ln Career Success
o Turning Challenges lnto Strengths - Re-Froming Personal Borriers
o Discover Your Professional Look: Foshion & Moke-Up Tips For Women
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5。 PROGRAM	ASSESSMENT

"Success" is influenced by a variety of factors and can be viewed and measured in a

variety of ways. ln the GRIC implementation process we measure client success in a

couple of ways:

Measuring learner "Skill Attainments:" By developing a more comprehensive
"adult version" of pre and post skill attainment tests (a process that is still in
progress and partially implemented) we have one way to evaluate and collect
data about our client learning and skill acquisition. This is also necessary for
measuring the effectiveness of training and for looking at any adjustments in
methodology or curriculum.

o Client satisfaction surveys (workshop evaluations): These rate clients'training
experience and their valuation of the material presented and the facilitator's
knowledge and presentation. While client responses can be highly subjective,
circumstantial, and diverse, we continue to ask for evaluations of every
workhop we offer in an effort to collect data over time that allows us to look at
general trends in clients' responses to particular trainings or facilitators.

ln addition, it is important to continue to get ongoing feedback trom employers ond the
industry sector as well as to pay attention to obseruotions ond anecdotol information
(survey methods outlined in s1). This keeps a program "fresh" and builds in check-points
so that you can respond effectively to areas of need or adapt to the ever-changing
employment landscape.
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